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A CONSTRUCTIVIST VIEW OF PRESERVICE TEACHERS' ATTITUDES
TOWARD READING THROUGH CASE STUDY ANALYSIS OF AUTOBIOGRAPHIES

Autobiography is emerging as a useful qualilative rescarch tool in a
varicly of social contexts.  Autobiographics have been instrumental in
reconstructing life cxpcriences during the great depression in family
rescarch (Handel, 1992), and in personal accounts of tcachers' literacy
development (Manna & Misheff, 1987).

Graham (1991) argued that the act of writing an autobiography aboul
past learning and literacy cxperiences helps counter a technocratic view of
teacher dcvelopment.  Constructivist theory posits thal knowledge is
constructed from cxperiencc‘.L‘h-rough reflection {Merrill, 1992).

In the constructivist vicw, a sclf-conscious rereading of cxperiences
reveals hidden attitudes toward literacy that help or hinder a future tcacher.
In a critical review of research on tcachers' beliefs, Pajares (1992) argued that
carly life cxperiences serve as filters for new knowledge. Morcover, these
carly life cxpericnces forged highly static beliefs that are strongly resistant to
change. He viewcd autobiography as a uscful tool to cxplore both teachers'
beliefs and the influence of these beliefs on classroom practice. Carter (1993)
also argued that tcaching cvents are always framed within the context of a
teacher's life history. She viewed these life storics as individualistic and
resistant to overly simplistic paradigmatic interpretation.  Rather, she argued
for rescarch that cxplores the contradictions and complexitics of teachers' lifc
cxpericnces.

A number of researchers suggest that a preservice tcachers'
autobiographical expericnces either help or hinder c¢lassroom practices. For
cxample, in case studics of preservice teachers, Britzman (1991) found that
fledgling tcachcrs often incorrectly assumcd that their high school students'
cxperiences were similar to their own.  This mismatch and failurc to explore
its implications in the classroom ofien centered on attitudes toward reading
lextbook assignments.  Indced, Bean and Zulich's (1992) case studics of
preservice teacher development indicate that personal biography is a crucial
factor in an individual's path toward bccoming a tcacher. Dialogue journals
and other reflective assignments like autobiographics can help future

tcachcrs censtruct a morc accurate view of their past and present cxperiences.
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The purpose of the present study was to cxplore preservice tcachers'

attitudes toward rcading through dctailcd case study analysis of their reading
autobiographics.  The first study reported here in this planned scries of
investigations cxplored some of the assertions made in a study by Manna and
Misheff (1987) that investigated tcachers' rcading development from a
positivist perspective.

Manna and Misheff (1987) thecorized that teachers’ personal cxpericnces
wilth reading would form an important basis for their attitudes toward infusing
reading activities in the classroom.  These researchers asked preservice and
inservice tcachers enrolled in their children's and adolescent literature
classes at Kent State University to writc an aulobiographical paper on their
carly, middle, and morc recent memories of reading. In particular, they asked
students to comment on "feclings and scnsations you associate(d) with
reading” (Manna & Misheff, 1987, p. 162). Out of a total sample of 1000
autobiographies collected, the rescarchers randomly sclected 50 for a
frequency analysis of positive and negative factors which were expressed in
percentages.  Their results for positive factors showed that family reading was
mentioned by 72 percent of the sample. Libraries were mentioned by 68
percent; 54 percent mentioned the influence of friends. Ncgative factors
included rcading as a low priority in the home among the preservice teachers
(28 %), book rcports (84 %). and reading groups (78 %). In addition, lecturc
mcthods typical in high schools and competitive assignments were also
regarded ncgaltively.

The present study cxtends Manna and Misheftf's (1987) carliecr rescarch
through dctailed case study analysis. Their work hints at the influence of
autobiography in thc formation eof altitudes toward rcading, but research in
this arca must go into greater depth. Furthermore, in Pajares’ (1992) critique
of work in teachers’ belicfs and practices, he argued we must determine how
belicfs manifest themselves in classroom practices.  The present study
represents work in progress toward this goal with a plan to follow some of
these students into student teaching and their carly carecrs.

Mecthod

Patterned after Manna and Misheff (1987), forty-five students

completed a rcading autobiography assignment in a rcquired content arca

rcading class in Hawaii spanning the periods Fall 1991 through Spring 1993.
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Content ficlds represented included mathematics (n=10), science (n=12),

English (n=5), social studics (n=12), art (n=3), agriculture (n=1), Hawaiian
Studics (n=1), and Japanesc Studics (n=1). Ethnic groups included 27 Caucasian.
§ Japancsc, 6 Hawaiian, 3 Portugucse, and | East Indian. There were 34 female
and |l male students in the sample. These students were taking the class and
rclated obscrvation-participation practicum in order to carn a Secondary Basic
Certificate in Hawaii.

Materials  and Progedure

In onc of the carly class wmeetings, students werc asked to complete the
rcading autobiography assignment.  Specifically, students were asked to
consider their reading expericnces from the carlicst memory of being read to
through clementary school ycars, high school, college, and thc present.  They
were asked to comment on what they rcad. feclings associated with reading or
being read to, key people who influenced their feelings about reading. and
places where they acquire books. Finally, they were asked to discuss how their
own cxperiences might influence them as content arca tcachers interested in
helping students cope with unfriendly textbooks and interested in developing
in students a desire to rcad for enjoyment. The typed autobiographics ran 2-3
pages for most students with a few single page responses.

The autobiographics were given an initial impressionistic reading and
coded globally for positive or ncgative altitude statements, For example, a
positive statement would be, "I remember my mom rcading Dr. Scuss's The Cat
in_the Hat before bedtime.” A ncgalive statcment would be: "My mom refused
to purchase the Troll books through the school book club cach time o brought
the sign-up material home.”  Following this initial rcading the
autobiographics were rercad and scarched for key words and phrases that
revcaled attitudes within beginning (grades O to 5), middle (grades 6-12). and
later (college and work) stages of rcading development (Chall, 1983).  This
developmental stage analysis was prompted by Cardarelli's (1992) work
suggesting that tcachers' attitudes toward rcading arc more malleable than
Manna and Misheff's (1987) work assumes. Cardarclli developed a funded
project where groups of middle school tecachers read and discussed sclf-
sclected books together.  This immersion in reading and discussing books for
plecasurc resulted in a posilive change in attiludes and recading practices in the

¢lassroom.

)
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Next, thc autobiographies were rercad 4 additional times to answer the

following rescarch questions: a) Who influences positive or negative atiitudes
toward reading? b) What books and materials played a key role in positive or
ncgative attitudes? c¢) Where do these preservice tcachers get books to rcad?
and, d) What claims arc made by these preservice teachers about guiding their
students reading of texts and developing a desire to read for cujoyment?
Results

In the overall sample 0:r 45 autobiographics, 67 pcrcent revealed a
positive attitude toward rcading, 29 percent cxhibited periods of time where
both positive and negative attitudes cinerged, and 4 percent displayed

consistently ncgative attitudes toward rcading. At the carly stage of rcading

development (0-5th grade), 71 percent had positive attitudes, 16 percent mixed,
and 13 percent negative.  Similar percentages cmerged in the middle stage
analysis (grades 6 to 12): 73 percent positive, 13 percent mixed, and 13 percent
ncgative. In the later stage of reading dcvelopment (college and work), 80
percent were positive, 13 percent mixed, and 7 percent negative.  Thus,
attitudes toward recading changed for some individuals at later stages of
rcading dcvclopment while they remained static across stages for a small
number of students.

The four specific rescarch questions posed along with 11 representative
cases selected by content ficld, attitude (+; -; or mixed). gender, and cthnicity
shed more light on this issuc than the pcrcentage data.

Who Influences Positive or Negative Attitudes Toward Reading?

At the carly and middle stages parents were the most often mentioned
influence (n=31) although grandparcnts, siblings, and aunts also played a
positive role (n=8). "Mom" was the single most important positive influence
for this nontraditional group of students raiscd largely in the 1950's at a time
when two career families were not the norm. Reading : .. hiographies for
younger preservice teachers may reveal a very different p.tern as
altcrnative family structures replace the 1950's cxpericnces sampled in  this
study.

Negative influences were most often associated with not being read 1o
by parcnts at the early stages ol rcading. Indced. at times these were painful
to rcad and the casc cxamples show the profound impact ignoring this
important part of a child's development has on subscquent memories of

rcading.
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Teachers, particularly in English, played a positive role at middle and

later stages (n=26) by cncouraging students to join book clubs and modcling
rcading of captivating literaturc. In some instanccs, teachers accounted for
ncgative influcnces primarily through the association some stuconts had with
dull texts. However, tcachers who positively influecnced these students
attitudes toward rcading yielded surprisingly vivid memorics.  Students
recalled tcachers’ names and specific actions in great detail.  As curriculum
design efforts involve content tcachers working in corc tcams and attempting
to intcgrate diverse curricular arcas, will subscquent autobiographics find
that other teachers besides the English tcaclier positively influence rcading
attitudes?

What Books and Materials Played a Role in Attitude Formation?

At the carly stage of rcading the two mosi frequently mentioned
materials were Dr. Scuss books typically cxpecricnced in the home and Dick and
Janc basals cncountercd at school. While Dr. Scuss books were rccalled fondly
the basals received mixed reviews. Not far behind Dr. Scuss were Golden Books,
Acsop's Fables. and Mother Goose rhymes, all associated with being rcad to by
parcnts and family membecrs.  Additional materials included Curious George,
Clifford, The _Bible, Highlight Magazing, cultural folktalcs and fablcs from

Japanesc and Hawaiian materials, and the individual rcading books associated

with the Hawaii English Program prominent during the late 1950's and ecarly
1960's in clementary classrooms throughout the state.

At the middle stage cncyclopedias, classics (e.g., Sicinbeck., Poc), comics,
Mad magazine, Nancy Drew, the Hardy Boys., biographics. horse books,

romances, war books, fantasy and tcen problems (c.g. Blume, Cleary) all
received mention.  Textbooks and SRA materials produced negative memorices
and were largely rcgarded as interfering with more stimulating rcading
pursuits.  Teen wuiagazines. sports accounts, and the Bible rounded out the
positive materials mentioned.  Thus, at this middle stage, a much wider range
of interests camc into play and school played a greater role in attitude
formation.

In general, at the middle stage these students commented on the
influence of English tcachers and English literature.  They rarcly mentioned
any conncctions between texts and trade books developed in other classes such

as science and mathematics.  Even history was not mentioned despite instances
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where social studies and English teachers have attempted to tcam in designing

mutually supportive rcading assignments,

At the later stage, rccrcational rcading was often suppressed in order to
copc with massive amounts ol assigned textbook rcading. Trade books wecre
scen as somcthing onc rcads to ecscape from textbooks and then, only during
summer breaks. These preservice teachers frequently m-ntioned stockpiling
books to read over thc summer which ranged from horror genre. military
history, political analysis, mystery, techno-thrillers, romance, classics,

biography, religion (East and West), art. food and winc, Reader's Digest,

National Geographic, science-fiction, health and fitness, agriculture, athletics,

how to books. culturec (e.g. Hawaiian), and gcography. In short, a very broad
spectrum of reading intcrests was revealed at this stage. Textbooks were now
rcgarded by some students with less disdain and. ip some cases, genuine
cnthusiasm.

Where Do These Prescrvice Teachers Acquire Books?

The library was the primary source of books often dating back o the
carliest memorics of recading (n=27). Bookstores were next (n=18) followed by
booksales and book clubs (n= 7 and 6 respectively). In the autobiographics of
students who wecre raised in rural communitics, bookmobiles were
remembered fondly (n=3). However, during the semecster. these preservice
teachers found little time to cxplore these valuable sources of trade books that
might illuminate otherwisc dull text assignments.

What Claims Do These Preservice Teachers Make?

The lust section of the autobiography asked for any comments on how
these prescrvice leachers might make unfriendly tcxts more manageable and
how thcy might foster rcading cnjoyment.  Of the 45 preservice leachers. 62
percent made some claims about how they would handlc challenging texts and
how they might foster a love of reading. The other 38 percent made no
comments on this issuc.

When these preservice tcachers made claims they tended to be very
nonspecific.  For cxample, a future science tcacher commented. "I am cxcited
about the intcgration of rcading into content classes.” Even in those instances
where more specific ideas were expressed, a very romantic view of rcading
cmerged. A Japancsc Studics major said she planned to  "introduce them to fun
recading (books which | have cnjoyed) and demonstratc how to carn from a

textbook and cnjoy it at the same time." This cnthusiasm for the process of
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’ cxciling students about rcading and hoping that through modeling and

osmosis it will work reflects a hecavy rcliance on idecalized memorics of school.
This romanticism can interfere with grasping the rcal labor intensive
demands of compiling a repertoire of strategics and a powerful bibliography
of trade book material linked 10 a content arca. Indeed, 18 of the 28 claims
about advancing students' rcading were of the nonspecific variety. Of the 10
morc specific claims, only two hinted at the actual task of searching and
sclecting appropriate sources as weli as the more demanding art of matching
students' diverse interests to materials. A futurc science teacher said, "I will

liven up the theories ete. with the ecxtraordinary lives that produced them.”

An art major commented, "it is up to mec to provide a stimulating rcading list.
The varicty of interesting books about cvery possiblc aspect of art is endless.
Tattooing to Juan Gris, petroglyphs to graffiti..."

In order to get a more detailed picture of these preservice teachers'
rcading autobiographies, the following scction summarizes 11 case studics
spanning positive, ncgative, and mixed attitudes toward reading cxpressed by
students from various majors.  Actual student names have been converted to
pscudonyms for this analysis.

Attitud TN Examples

Barbara Arujo plans to be an English teacher after growing up on the
Big Island in a rural, sugarcane harvesting community. Shc has a lifelong
love of rcading and books fostcred by her family and school ecxperiences.
"While 1 was growing up my parcnts had a special closct in our house just for
my books. I think that our house had about 200 Golden books and Disncy books
put together. My favorite Golden book was Rufus the Lion and even if 1 didn't

know how to read yet, 1 had that book completely memorized because everyone
rcad it so often.” She recalled in great detail her later reading interests
including Judy Blume., Paula Danzinger, and romances. "My family was rcally
grcat on turning mc on to books because from age nnc to five I was rcad to
cveryday from our own personal Golden and Disncy book collection.  Also, all
of my English and spcech teachers throughout the ycars have always
rccommended reading and 1 just really love to rcad!”

Florida Dela Cruz, a future science leacher was also raised in a rural
community on the Big Island. "l can still hcar my Philippine born mom'’s
voice struggling with the written forcign English words as she taught me how

to read..." Florida recalled in great detail all the books borrowed from the
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bookmobile that visited their small sugarcane community: The Little Enging

that Could, Curious Gceorge, Riki Tiki Tambo, Island of th¢ Blue Dolphins, Lord of

the Flies and so on. Her more recent reading turned to journals and books

rclated 10 managing a thriving orchid farm.

Stephen Norton planned to teach history and was recognized by the
university as a Presidential Scholar. "My father was and is an avid reader.
Conscquently, he devoted a great deal of time and cnergy trying to get me 10
rcad. The first books 1 remember recading were Mother Goose books, Dr. Secuss
books and various other kids books..." Stephen commented in great detail on
numecrous books nc rcad over the ycars, particularly in high school where he
devoured biographies of presidents and historical fiction.  Commenting about
high schoal, he said. "I also cnjoycd rcading my history textbooks.”

Vuleric Yamashita, a Japancsc Studiecs major said, "as a young girl 1
rcmember being rcad to a lot. Perhaps bccause my mother is from Japan, the
oncs that I remember with the most fondness arc those storics which come
from the Japancse culture. Urahima Taro. Momotaro, and Kaguya Hime...these
stories are still favorites of mine.” Shc traced her continuing love of rcading
through countless visits to the library. "As 1 moved through the grades 1
never stopped reading, The onc person that turncd mec on to rcading is
definitely my mother. Shc has always been a rcader hersell and the habit has
been carried over to me.”

Negative Attituge Casc Study Examplcs

John Bannister, a mathematics major said, "I have no recolicction of
being read to as a child. John was the youngest of tour children. As a student
he devcloped strong compensatory strategics that allowed him Lo avoid
rcading. "Despite the fact that I seldom read, I have always becen able to wrile
my rescarch papers and book rcports.”  However, three lines after that
assertion, John said, "Unfortunatcly, because 1 was able to do well without
rcading, my handicap in rcading has grown over the ycars."

John's autobiography was a bricf onc-page glimpsc into his rcading
past with a final paragraph where he commented, "I hope to cncourige my
students to read.” John then suggested that he could have students rcad about
some of the famous mathematicians as a mcans to spark their interest in his
content arca.

Sally Kamana, a gcography major began her autobiography by

asscrting, "l hate rcading.” She had no mecmory of being rcad to yet she

i0
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recalled an abundance of books in her home. "My mother was a member of the

Doubleday Book of the Month Club cven beforc 1 was born. I remember using
her books for dart practice. Yellow was a low score, pink ha-dbacks the
highest.  The books still bear the scars of my dans."

Sally recalled her basal rcader experiences where she was placed in the
low rcading group. "I felt as though 1 had a stupid sign on my lorehead.”
Howecver, al home shc constructed a weather station and conducted her own
studics of birds, fishes, and seashells. She began reading the newspaper in
high school and said. "l siill rcad the newspaper avidly today. [ have yet at my
age, lo read a fiction book from cover to cover." Sally closed by saying, "I am
not a reader, recreational or otherwise. It is a necessity., nol a pleasure for me.
It satisfics my curiosity, which is omnipresent, but so can CNN and The
Discovery Channcl. 1 hate to rcad.”

Mix Altit as u Examples

Marcia Cousin planned to tecach science. She recalled positive and
ncgative dimensions in her carly reading cxperiences. "l recall my mother's
rcading to me at bedtime. There were Uncle Remus stories with different
voices for Brer Rabbit, Brer Fox, and Brer Bear. My other favorites were the
Winnie-the-Pooh storics.  The nigits she was too busy to rcad werc spent
crying mysclf to sleep.”

Marcia's first grade mecmories paralleled Sally Kamana's basal rcader
cxpericnees.  "At school 1 recall being in a special recading circle with my
teacher and onc other girl. 1 had the teacher almost all to mysclf, and she
wanted to listen to me--how privileged T felt until a friend told me 1 was in the
dummy group." This foreshadowed her middle grade experiences. "By sixth
grade school was not wherc 1 wanted w be, and books were my worst enemy.”
But that summer she rcluctantly rcad books from a required summer rcading
list prior to private school admission in scventh grade. As a result her reading
attitudes changed. "By my scnior ycar in high school 1 was not only rcading
the required books but got into the habit of ending cach day reading for fun
before going to bed.” Marcia developed a real love of reading after a rocky
start in her clementary years. She said, "reflecting on my cxposurc to
recading, I know therc was a strong dJesire from an carly age that was also
killed at an carly age becausc it lacked nurturing.”

Tom Suzuki, a mathematics major rccounted his initially positive start in

rcading that later degencrated into a negative attitude toward books. "As far

11
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back as 1 could remember, my parents read to mec. They rcad Dr. Sucss books

and other children's books.” Bul in the elementary grades. Tom found that he
disliked the Hawaii English Program. “We¢ had different levels of books and the
teacher would assign cach person individually the pages thcy wanted us to
rcad. Wc would have to go home and recad to one of our parents and they would
have to sign somcthing once we completed the assignment. When we went
back to school. the teacher would call us up individually and tcll us to rcad part
of the assignment to her. She would test us on our comprehension...” Tom said,
"l was a pretty good rcader and got to quite a high rcading level, but 1 didn't
enjoy rcading. There was always somcthing better to do than read. 1 just
starled to read books for enjoyment recently. Tom gravitated toward sports
books and biographics of athletes. "This past brecak 1 went home and my
mother was so happy to see me sit down and read a book. When I read a book
about a professional athlete or violations about a collcge athletic program, it
answers questions about how it is 10 bc a pro athlete or a high school

superstar. [ just can't put the book down. 1 always imagine how | would react
or fecl if 1 was that person.”

Lester Pascua was an art major who experienced periods of real
cnjoyment in reading and tlimes wherc reading took a back scat due to family
problems, "I can clearly remcmber being read to at the age of two. My mother
would rcad the samc books to mc so often that I could pick the book up and
recite the bock by memory page by page. making people think that 1 was
actually rcading the book." Lester learned to rcad and found kindergarten and
first grade to be boring. By third grade he was dcvouring monster books in
the library and spending significant amounts of time rcading. But by sixth
grade the family moved to the Big Island and lifc at home became difficult with
a ncw stepfather. Initially, rcading was an escape. "l remember spending
many rainy summer days indoors reading cverything ftrom comics to the
cncyclopedia.” By  high school, surfing and hanging out with friends filled
the time while Lester's reading timc diminished.  Later, his original love of
recading was rckindled by his girlfriend, an ecxcellent student.  "After high
school | met my present girlfriend who was a top ten graduatc and
scholarship recipient.  She encouraged me to go to college. I presently enjoy
rcading matcrial that is related to my hobbics and interests. 1 recently bought
a book on the Dutch Flemish painter Pcter Reubens. [ also recently borrowed a

book on Hawaiian musicians which I rcally cnjoy.” As hc reflected on his past,

12
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Lester said, "I feel that even thougu 1 have cxpericnced negative obstacles in

my life, it only made me a better person in the long run."

Haunani Kaahaiwaola was an agriculturc major who started ofi as a
child with very ncgative reading cxperiences. She was tested in first grade
and placed erroncously in the lowest rcading group. Upon retesting she was
shifted to the highest rcading group. "I was good at reading but had no
interest in it.  The tcacher used o bribc me with stickers so 1 would move along
al a proper pacc with my readings. At home my parents did not makc me read
other books besides my school text.." She recalled rcading only on: book for
plecasure at home and commented. "there wasn't much books around my house
for me to read. When 1 took home the order forms from the Troll book
company, my mom never ordered any so I guess that is part of the rcason why
I necver liked rcading during my childhoed.”

All this changed as Haunani entcred junior high. "I had a fond intcrest
in leaming morc about my Hawaiian culture and pcople. At this point my
mom startcd to take me to thc public library and 1 borrowed many books about
the culture."  She also borrowed books for younger children and wished she
had read these ecarlier in her life. By high school she was an avid reader and
found the literature selections in her English classes to be captivating. As a
university student, she said, "l cnjoy reading. 1 really enjoy horror novels
and rcad the works of Stephen King, Dean R. Koontz, and John Saul. 1 also
enjoy books about plants, motivation stratcgics, and teaching."

Adele Takaguchi planned to teach social studies. Her ecarly stage of
rcading was ovcrwhelmingly positive but a good many ncgative associations
occurred as she advanced through the grades. "1 have many mcmorics of
being rcad to during the years that | could not read.” She recalled rcading
picture book and nursery rhymes. "I used to love to go to the public library 1o
borrow books. 1 used to borrow five or more books every visit." This love of
reading persisted through her clementary and junior high years but it began
to change by high school. "In high school my rcading interests were starling
to fade. | used to only rcad my text books and when | had to write book reports.
I remember for English we had to writc book rcports. 1 used to use books that |
had alrcady read in intermediate just to make life casier for me." She did recall
rcading and cnjoying Hemingway's The Old Man and The Sca and the Sweet

Valley High romances. "My mother always pushed me to read other books but |

refused. She hardly read hersclf. therefore 1 felt it was not nccessary for me.”
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Adcle's attitude toward reading remained negative into coilege. "I rcad

only what is nceded to be read, my textbooks. Looking back over my reading
history 1 noticed that my interest in rcading faded. [ know that I have a lack
of reading and I remember how cxcited [ used to get rcading as a child. 1 wish
that I could go back to thosc ycars and kcep reading so that today I would not
recject reading as much.” She indicated that she plans to interest students in
rcading by making them "understand why it is important in life. 1 can tell
them my past history as a rcader and how I fecl today, regretting not reading
continuously through my older years."
Discussion

Of the 45 students in the present study, 67 percent had positive attitudes
toward reading. This corresponds closely to the 72 percent of Manna and
Misheff's (1987) sample indicating positive attitudes due to family rcading.
Also in the present swdy, 29 percent had mixed attitudes indicating that
rcading was at times viewcd positively and other times negatively. Manna and
Misheft found that 28 percent of their sample indicated that rcading was not a
priority in the home. Finally. for this global analysis, 4 percent of the
students in the present study manifested necgative attitudes toward rcading.

In contrast to the Manna and Misheff data, the present study found that
atlitudes changed over time and were highly individualistic. When
preservice tcachers reflected on their reading experiences at early, middlc,
and later stages, the following factors played a role in the formation of
positive and ncgative attitudes.

Positive rcading experiences occurred in rural, modest income setlings
when parents or other family members offered a positive model, rcad to
children, and provided books in the home. In addition, school and teachers
played a powecrful role in developing students' attitudes toward rcading. At the
sccondary level, English teachers were ofien mentioned as influential.

Positive reading experiences were found in rural, modest income
familics where English was a sccond language. A supportive home sclling,
rcading to children, and access to bookmobile services made a difference.
Similarly. positive rcading cxpericnces were associated with books and  storics
keyed to the person's un'que culture (c.g.. Japancsce folk tales or Hawaiian
lcgends) and visits to the library.

Positive cxpcriences occurred in upscale sctiings where many books

were made available and a love of reading was modeled by parenis.
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Ncgative associations with rcading corresponded to not being read to as

a child cven in homes that had an abundance of books, Negative cxperiences
in classrooms were usually linked to labels within reading groups that clcarly
indicated a student was inferior to others. Being in the low rcading group
resulted in vivid, lifelong resentment toward the process, materials, and
tcachers associated with this practice.

Most importantly, positive and negative ecxperiences occurred at various
stages of rcading development suggesting that attituge toward rcading is not a
fixed aspcct of prescervice teachers' development.  Negative cxperiences tended
to be linked to family uphcaval, rcading aloud in front of class. book reports,
and. misuse of placement tests,

These 45 preservice teachers traveled similar routes to their present
reading stage yetl their navigation on these routes was highly individualistic.
In his cthnographic study of 16 successful Navajo fifth grade rcaders, Hartle-
Schutte (1993) intervicwed a group of students who had wide ranging home
cnvironments and might be catcgorized by traditional mcasures as "at risk."
Unemployment, alcohol abusc. and traditional tcaching approaches rclying on
basal rcaders and standardized tests were factors that could have inhibited
these students' reading development.  Yet, Hartle-Schutte identified a number
of factors that increascd Navajo fifth graders' chances of literacy success.
Their multiple pathways to litcracy success included being rcad to by parents
and other relatives.  But additional factors often overlooked by narrow
conceptions of literacy included the print related routines of daily living. For
example, onc student reported rcading the words in television commercials at
home after school. Others were exposed to daily living print related to paying
bills, looking up information, and filling out forms.

Unfortunately, the classroom cnvironment {ailed to replicate the rich
array of print students encountered at home. Despite the sharp differences in
these students home cnvironments within the samec cultural group literacy
was valued by these families and used for functional purposcs. Consistent with
a constructivist view of rcading devclopment, these students traveled highly
individual paths 10 litecracy but their cfforts were at odds with the narrow
basal reader approach they cxperienced in school.  Indeed, over 90 percent of
the students said they like to read but viewed themsclves as less than good
rcaders.  Similar to preservice teachers' reflections about their carly

classroom reading cxperiences, these fifth graders doubted themsclves as
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learners in light of rcading group piacements, grades, and test scores. Hartle-

Schutte argued for print rich classrooms that reflect the many f{unctional uscs
of literacy and a rccognition that therc is no single route to literacy. Rather,
multiple pathways must be recognized and valued. In this study, Hartle-
Schutte found that students' attitudes toward rcading instructional matcrials
were  generally negative.

Defining rcading as an all or none proposition ignores the fluid naturc
of individual reading development. Bintz (1993) found that 44 high school
students regarded out of school rcading as functional and in school rcading as
"boring.”  Morc importantly the studcnts' teachers indicated they knew little
about how students develop as readers in the sccondary grades. When
questioned, these teachers felt that students should be forced to read and
classroom control should be improved.

In their study of 414 sccondary students in the midwest, Moffitt, and
Wartella (1992)  found that 78 percent liked to read books for pleasurc.
However, these were self-sclected books well apart from their classes.  The real
question is how to link students natural desire to read and augment textbook
conceplts.

Regardless of the reading cxperiences described by cach of the 45
preservice teachers in the present study, many made claims about how they
would cncourage students' reading.  But these prescrvice teachers often had a
dated repertoire of adolescent literature sources. Books they rcad as

adolescents such as Lord of the Flies, A Scparate Peace, and J. D. Salinger's

work largely ignore the cxplosion of contemporary sources in young adult
litcrature that can be linked to content arca topics (Nilsen & Donclson, 1993).
Thus, the prcsent study suggests that very dircct methods in a content arca
rcading course will be nceded to expand future teachers' understanding of
trade book sources and strategies for integrating trade books and texts.  Futurc

studies will ecxplorc how this curriculum change might be accomplished.
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